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PerspectiveS“’ Unit Introduction

ENGLISH LANGUAGE ARTS

Unit Introduction: Build interest and engagement, set goals, share assessment

What am | learning during this unit? How will | show | learned it? Why am | learning it?
Content & Language objectives Performance-Based Assessment

Unit Introduction Day(s)

Introduce Whole-Class Learning: Day(s)



Anchor Text 1: What does it say? What does it mean? How is it said? Why does it matter?
Why am | reading this text?



Anchor Text 1: What does it say? What does it mean? How is it said? Why does it matter?



Anchor Text 1: What does it say? What does it mean? How is it said? Why does it matter?
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Perspectives Unit Introduction

ENGLISH LANGUAGE ARTS

Unit Introduction: Build interest and engagement, set goals, share assessment

Unit Introduction Day(s) Day 1

well beﬁ’\n btj creaﬂn\c} a collaborative word Metwork with Fac'\nﬁ Ho\vers\fg at the center, \l S\m(alﬁ ask students to share what comes to mind.

Then we'l watch the Discuss It video about Be’rhanﬂ Hamilton and after, Il ask students to add to the word Metwork

VIl share the Essential Question and the unit overview chart in the Student Edition, pointing out the Performance Tasks and Performance-
Raszed Assessment, Il give students a few minutes to preview the text selections and ask them to tum and tak with a partner about which
text J‘heﬂ are most Iook‘\ns Lorward to reao\"\nﬂ.

pext, well isten to the audio version of the Launch Text, "an\ns’r the odds." Students wil follow along and underine sentences, phrases, or
words that they think connect to the idea of overcoming adversity, once we're done, Vil ask students to +h|nk—\:>a|r-share about this question,
‘what did Suly Sullenberger do to overcome the obstacle he faced? what can we learn £rom his actions?

For homework, students wil write the text surmmary and res(aono\ to the Quickuxite promet. Ul tell students to write ‘who! what! when?
where? why! How? under the directions for the summary and tell them to answer those questions in 2-5 complete sentences, il also
promet them to think back to our word Metwork as ’rhe\j res(aono\ to the Quickwrite.

Introduce Whole-Class Learning: Day(s) Day 2

Students wil work in groups complete the Evidence Log b3 each reao\‘\ns their Quickwrite, then hel(a one another summarize their point of view
intfo a s\nﬁle sentence.,

we'l review the whole-Class Learning Strategies. Students will first complete the Hetion Plan individually, then share with their group to add or
refine their individual action elans. well review as a whole class, again alowing students to add or re?me their individual action plans.

VIl prompt students to think about their whole-class lkarning action plan, then lead the class through completing the Heademic Vocabulany Chart
Informative Text, Vil promet them to practice active listening as read the word and mentor sentences and the other s’rra’reﬁ\es as ’rh63
shared (areo\\c‘reo\ meamnﬁs and related words, VIl then ask students to reflect on their use of the sfra+e3\es and sek-assess usmﬁ a fist-
+O"‘¢\VQ.

For homework, | wil ask students to turn to the Performance-Based Assesament at the end of the unit, read the assignment for both
parts, and underiine any unkamiliar words and note any questions +he§j a3y have. once this is done, +he§j should use the Unit Goals to
complete a selt-assessment.




Perspectives Whole Class Learning

ENGLISH LANGUAGE ARTS

Anchor Text 1: The Circuit

Why am | reading this text?

Purpose(s) for reading

The unit is focused on overcom\naci ao\vers\’rv and in this excerpt £rom The Circuif, Panchito has to relocate and he is behind in - and pulled from -
school because he, his father, and his brother need to work o support their family, Th63 are part of a perpetualy migrant population, neeo\'\n{ to

move {rom place to place to £ind farming work in the 4%os. The reader lkarns of ‘overcom'\nj“ ao\vers‘\’r3 b‘j o\:serv\nﬁ how Panchito goes to school
despite being nervous, connects with his new teacher (Mr. Lima), and perseveres in learning to read,

Prepare to Read: Day 4, Part |, 4o min

Il read the About the Author and students will turn and talk to make Preo\\cﬁons about why this text a3y connect to the unit theme and EQ
Then ’rh63 wil work with their partoers to discuss the concept vocabularg and rate their current uno\ers’rano\'\n3. Vi put the concept vocab on a

chart with sample sentences so we can revisit it and have a shared visual reference. well also br\e@g revisit the Dust Bowl '\maﬁes we have
pos’reo\ around the room.

First Read: Day 4 Part I, 35 min

e Tirst \m going to remind students of our First Read routine.

e Then First Read teams (groups of U with roles for the Reader; moticer; Annotator; and Discussion Captain wil use the First Read
routine to read The Circuit, We know the routine by now, but | may fishbowl with one group who demonstrates really clearly how to
Motice, Annotate, and Connect for this text., we Just Linished reao\‘\ns a narrative text (excerpt from The Grapes of wrath), so the genre
is £amiliar and in mind, which wil hele kids navigate this text.

e whie students work, 'm go‘\n to sit with each group, listening to how they make sense of the text, s(oec‘\fc‘\calltj how they puzzie through
the fact that Panchito's family moves and how his ?am\l:j reacts to the school bus o\r"\v"\nﬂ past. & +h63 get stuck, Il remind them of their
roles or ask open-ended questions that invite ’rh‘\nk\nj and possibly rereao\'\nﬁ of parts of the text,

e Tor the last five minutes of class, 'm going fo have two different groupes share out some’rh’\nﬁ specitic ‘rhe\j noticed or some connections
’rhe& made to their ives and to The Dust Bowl and The Grapes of wrath.

363 2, Part ), 15 min

e well start ‘rod<33 with @ reminder of Scrambled Eﬂﬂs. VIl have the ComPrehens\on Check questions in the eqge and well use the routine
chart to recall our process.

e s students work, VIl sit with groups, especialy the two groups | listened to 3es’rero\a that seemed a little confused about Panchito qoin
to school. \ m‘\\c)h’r have them reread the part about the school bus o\r\v'\nﬁ b3 and ask one student to role play Panchito us'\nﬁ the text. 2



Anchor Text 1: What does it say? What does it mean? How is it said? Why does it matter?

'Da& 2, Part |, 35 min

e \m going fo combine the Close Read and Hnalb\%e the Text questions for Jroo\aﬁ because there are not too rnany, +h83 all closely
connect, and | plan to use Station Rotation to engagqe my kids in discussion and writing about each question.

® Tirst, well review the Station Rotation routine (eolor-coded questions are posted on charts around the room - with language frames fo
support discussion and writing). Each group has 5 minutes to read the question, reread any relevant parts of the fext, tak with each
other about difkerent ways to respond, and then co-compose a response that can be used to teach other classmates).

® Then Vil set a timer for 5 minutes (per station) and have groups rotate to the different charts/questions.

e fs ’rhetj work, 'm qoing to listen in and note which questions are the most challknging. | think the one about how Panchito feels o\r'\v'\nﬁ
away £rom the 'ithe shack' might be seemin '3 simple but 'm not sure i€ all of myu students will eul from across the text to answer
that one. Il listen €or how students do with this and then h‘\ﬁhl’\ﬂh’r SomMe responses that help other classmates,

e uwhen we reconvene, \m going to have the class sit in a big circle for & whole class chat about the big questions that we need to dig into
rmore +038+her. That's where Il invite a few kids to share what their group discussed, and \ll use the comversation among all students
to repair any misconceptions. | ma have some students demonstrate a read aloud-think aloud to ilustrate how +he§j concluded
some’rh’\nﬂ important about Panchito, his ?am'\lx:’, and how the text relates to our advers\’rﬂ theme.

® well close the lesson with each student \nc\e\oendenﬂg wr'\ﬁnﬁ on a sﬁcktj note what theﬂ learned from ’roo\a\j's discussion and one
+akeawatj from The Circuit so £ar. i promet students to also think about the connection to our Essential Question.

’D<33 3, Part ), 35 min

e br\e% intfroduce the one-sentence theme task, and \Il share rny rmodel.

e Each student wil then write a one-sentence theme for a familiar s+or3 or theme and well popcom these out.

e i then say that with only @ short sentence to play with for The Circuit, we need to choose our words wisely, To do that we'll work in
pairs to discover the main conflict, characters’ responses, repeated ideas, and story titie; ’rog@’rh@r, these ’r‘n'\nﬁs hele us "\o\enﬂ% the
theme (the 3ra(oh'\c organizer, which some students rmMay complete on chart paper as a group.

® Pairs wil then pair (pair-square-share) to exchanqge insights, compare information, and co-construct one one-sentence theme on sentence
strips. Each group will present the one-sentence theme and the class will vote on the most accurate and compell‘\nﬁ us\ns the "'m@err'\nﬁ
theme" chart as critecia.

e support small groups and in conferences usms the suﬁﬁes’reo\ sca??olo\'\nﬁ question about clues that the titie reveale.




Anchor Text 1: What does it say? What does it mean? How is it said? Why does it matter?

'Da& 3, Part \, 15 min.

® (ast 415 minutes of 0\63 3, well revisit the Concept Vocabular& (explain what each word means), since language choice is fresh in our
minds from the one-sentence theme task.

e Il use a chart with a tree Shé(ae drawn on it to quickly teach the how ao\o\'mﬁ the —|3 suffix creates an adverb ("3 in the base of the
tree; concept vocab.- instinctively, fhoroujh{y - in each branch with sample sentences).

e uwell conclude with a timed Conceet Vocabular\\,l\ Quick write; i€ we run short on time, kids can do this for homework, Some students rnay
orally rehearse this first in Enﬁl‘\sh or Spanish.

only one. skil and it £its neatly with the Concept Vocabulary iy sukki), o 'm comb\n\ns this with Concept Vocabularg as part of lkeson 3.

’Daﬁ Y, Part\
Cormmas, 15 minutes:

® (esson Part 4, kickof€ (5 min) ‘Commas signal a brie pause; they enable readers to absorb information in meaningful, accurate chunks.'
LOVE this statement from the SE, and Im going to use it as the top of & class chart about commas along with the four ditkerent uses
for commas (before a conjunction, after an 'm’rroo\uc’rorﬁ clause; to separate words in & series; to separate coordinate ad\'sec’r\ves)
color-coded and beside 2-3 examples from The Circuit and The Grapes of wrath.

®  Smal groups engaqe in the Read \t; write \t routine:
Read It sort examples from The Circuit (Im going to put these on index cards for each group =0 Jrhetj can actively sort). \ m"\ﬁh’r
have some students \‘)us’r annotate these examples in theic S| without the tactie support,
2. write \t: write sentences or collaboraﬂvelﬁ write Cwith a partner) sentences with commas £or each of the four comma ’rtjpes.

o PArternate: | might time the Read \t; write \t routine, segmenting each part, or mBh‘r have students work with one parfner on the
Read It part and then work with another partner for write 1t



Anchor Text 1: What does it say? What does it mean? How is it said? Why does it matter?

'Da& Y, Part \\

EXPIana’rorﬁ wr\ﬁn& 30 mMminutes:

e (esson Part 2 Kickokk (5 min): \ntroduce the explanatony text task "This is our time to write with authority to inform and teach others
about patterns (like cormmash) in The Circuit.' VIl review ex(oIana’rortj/\n’?orma’r\ve wr\+\03 using & chart £or that genre. Vil also outiine the
time, supportive resources (the Unit Launch Text and other explanatory writing models £from the back of the TE), and say that tomorrow
well present and gve each other feedback on this writing,

® Pair-Square then Pair-Square-Share to generate ideas about patterns in The Circuit (e.g, objects that take on multiple meanings such
as the mother's ot and the family's boxes; the use of Seanish to convey ‘rh'\nﬁs that have seecial, personal rneanings; the use of
cormmas to make the reader {eel the endiess movement),

e  Students '\nc\e(aeno\en’rl write their explana’ror\:’ piece and s(aer\o\ the last few moments of class presenting to a partner. Arternatively
students may create a video of themsehes reao\‘\nﬁ aloud their brie€ plece and then post to our shared Pla’r?orm where others Prov\o\e
at least two peers with feedback (for homework) us'\nﬁ Ianﬂuaﬂe £from our Expléna’rortj E5363 rubric.

'Da\j 5

e (lassroom set-up Two chairs in the middie of the room along with a m\croPhor\e (Ckor the reporter and mlﬁran’r £armern).

e I direct students to the task in their Speaking and Listening section of the Effective Expression routine for The Circuit, and tell them
to s\oer\d 2-3 minutes reading the role elay task so they can discover for themsehes why the room is set up in this way. Then il have
students turn and tak to put the task into their own words (il listen for kids to say that ’rhetj are going to br\e&]&j research what like
was like for m\f)ranf farm workers and their famiies o\ur'\nﬁ the time period of The Circuit (1%4os-1960s).

e 7Pairs wil SPQOO\ 20 minutes researeh\ns and Pre‘aar'\nﬁ to role (.>|63 as a reporter and m"\ﬁran’r farmer and ?am\H member,

® Seweral pairs wil present for the whole class (TBD: volunteers; those identitied while \ am istening in as groups prepare). After each
pair rolke P'atjsv we wil popcom successes and suﬂsesﬁons.

Homework: Complete Evidence Log entries, which wil be shared in a turn and tak at the start of our next class.
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